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Improving policies andpractices surrounding concussionman-
agement and interventions are important to student-athlete
well-being. Student-athletes are a population who juggle both
the responsibilities of academics and the responsibilities of
being anathlete. At all levels academics are thepriority froman
institution perspective, however, for student-athletes, their
performance on the field matches or outweighs their priority
to perform in the classroom. A disruption to their delicately
balanced priorities and fine-tuned schedules can be anxiety
provoking to student-athletes.

Concussions are an injury that can cause significant dis-
ruption if even for a short period. Student-athletes are asked to
cognitively rest for 24 to 48 hours after injury and physically
rest until symptoms subside which is typically within 7 to
10 days but can be more.1–4 This disruption stops both their
progress in the classroom and on the field and puts them into
an injurywhich is often given a “wait and see” status. Research
is beginning to assess the importance of active rehabilitation

for symptoms management and recovery from a concus-
sion.5–7 Also, recommended concussion management proto-
cols follow a plan where a return-to-learn process occurs
before returning to play (►Fig. 1). However, disruptions to
focus, attention, concentration, and memory can greatly im-
pact return-to-learn process. Providing student-athletes and
their management team a resource to help with evidence-
basedstrategies in theacademic setting couldbeagreat asset.8

Giving student-athletes things “to do” in the academic setting
tohelpwhenprogress seemschallenging couldbebeneficial to
their ultimate return and their mental well-being.

Speech-language pathologists (SLPs) are professionals
who are an integral part of brain injury rehabilitation
typically after an acute and traumatic injury. While it is
uncommon for an SLP to be part of a traditional concussion
management team, a recent article found that in a concus-
sion clinic, the second most referrals for concussions after
physical therapy (28%) was speech therapy (23%) followed by
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Abstract Objective The goal of this article is to make a case for the value of a speech-language
pathologist (SLP) to be considered for inclusion on a concussionmanagement team in a
consultant capacity and resource for student-athletes during the return-to-learn
process particularly at the high school or collegiate level where they may already be
on staff or affiliated. SLPs have the skills and expertise to address difficulties and
provide structured strategies to address symptoms of a concussion that affect
cognitive processing, attention, and focus which often are impacted during recovery
from a concussion. These skills alongside an athletic trainer/school nurse will provide a
mechanism for student-athletes to be monitored and have a resource through the
return-to-learn and return-to-play process.
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neuropsychology (10%).9 This suggests that when available,
an SLP is a valuable component of the concussion manage-
ment team. This article will make the case that concussion
management teams should consider including an SLP as
part of their concussion management team in a consultant
capacity and resource for student-athletes during the return-
to-learn process. SLPs have the skills and expertise to help
provide strategies to address the symptoms of concussions
that affect cognitive processing, attention, and focus. Active
rehabilitation is being considered to be worthwhile by
leaders in the field,5–7 and SLPs may be a logical way to
help scaffold active cognitive recovery following a concussive
injury.5 Typical recovery time for concussions is 7 to 10 days
with evidence that adolescents may take longer.1 In cases
where concussion symptoms last more than 10 to 14 days,
student-athletes are often referred to neuropsychologists
or concussion specialists for comprehensive assessment and
care. In somelocations, this referral can takeconsiderable time.
Before this referral, student-athletes are usually already trying
to return-to-learn in varying capacities. Including an SLP and
providing strategic interventions earlier in the recovery pro-
cess, giving student-athletes more support in the return-to-
learn process, could lead to improvements in recovery time
and return-to-play, as well as the quality of life.

Defining Concussion and the Concussion
Management Team

A concussion is an injury that follows an indirect or direct
force to the head that results in changes in brain function
including measures of neurologic and cognitive dysfunc-

tion.1–4,10 After the diagnosis of a concussion, the corner-
stone of treatment is rest with cognitive rest recommended
for 24 to 48 hours following injury, and physical rest is
recommended until symptoms subside.1,3 It is believed
that most patients will spontaneously recover in 7 to
10 days and those over this that have persistent symptoms
should be a handled by a multidisciplinary team with
experience in sports-related concussion.1,3 Up until this
time (10–14 days postdiagnosis) at the collegiate level, the
management of concussion has likely been handled by
athletic trainers (AT) and team/personal/emergency medical
personnel (e.g., physician, physician assistant). At the high-
school level management varies greatly and may or may
not have a school nurse or AT involved (i.e., only 38% of
high schools have full-time access).11 If symptoms are still
prevalent after the 10 to 14-day mark, student-athletes
may be referred out to specialists or concussion clinics.
Concussion clinics are multidisciplinary teams which may
include specialists such as neurologists, neuropsychologists,
physical therapists, occupational therapists, optometrists,
and SLPs. These personnel all have a distinct set of skills
that can be utilized to help the student-athlete to recover
from injury. These clinicians will also often work continually
in conjunction with the medical team on campus (AT;
MD/DO; school nurse) and may also extend to academic
counselors, the office of disability services representatives,
and possibly teachers/faculty when discussing return-to-
learn (►Table 1).8 Overall this multidisciplinary team is a
concussion management team and their collaboration, com-
munication, and ability to serve as a resource to the student-
athlete and their support system is valuable to recovery and

Fig. 1 Stages of return-to-learn and return-to-play for concussion management.
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reentry into the classroom at a minimum and hopefully back
to full activity and the field of play.

Role/Expertise of SLP in Concussion
Management/Recovery

One often overlooked profession to be included in a concus-
sion management team is an SLP. The American Speech-
Language Hearing Association (ASHA) identifies cognition to
be within the scope of practice for SLPs resulting in some
overlap with clinical neuropsychologists.12–16 Additionally,
SLPs are licensed to evaluate and treat speech and language
disorders while neuropsychologists are licensed to evaluate
and treat mood disorders and emotional functioning. When
considering the goal of student-athletes returning to aca-
demics and play, it is important to understand the differ-
ences and commonalities in practice patterns of both
professions to allow for appropriate referrals and collabora-
tion. The ASHA has identified how SLPs have the ability to
complete brief, focused testing in the acute stages of recov-
ery, more in-depth testing as cognitive recovery allows

and refer/recommend neuropsychological evaluation at the
appropriate time.14

SLPs with neurorehabilitation backgrounds have an under-
standing of typical cognitive processes and language domains
and their interrelatedness.14 They are skilled at identifying
impairments, making context based assessments, and provid-
ing scaffolded real-world activities that can be helpful during
recovery.17 The insight gained from a functional task analysis
can be beneficial for identifying effective short-term compen-
sations and areas in need of rehabilitation. This is valuable
information to consider when implementing return-to-learn
protocols from an institutional or individual perspective.

Student-athletesusecognitive-linguistic abilities inandout
of the classroom. Cognition encompasses arousal, attention,
memory, reasoning, problem-solving, and executive function-
ing which may be influenced by a concussion. When identify-
ing cognitive limitations or impairments a hierarchy is an
effective way to identify where breakdowns occur (see
►Fig. 2). Considering the attentional demands on an indivi-
dual during the completion of a task is an important place to
begin as it is necessary for all higher level cognitive-linguistic

Table 1 Potential members of concussion management team

Specialty Primary role When Primary goals

Athletic trainer Medical management/
case management

From initial injury through return-to-
play and return-to-learn; usually in
collegiate setting

• Assess and treat symptoms and
return Student-Athlete to play

• Most common in collegiate setting

Team physician/
neurologist

Medical oversight From initial injury through return-to-
play and return-to-learn; constant
contact with athletic trainers or nurse
depending on setting

• Treat/manage medical issue
• Assess medical recovery/rehab

Neuropsychology Cognitive and
behavioral assessment

Usually referred to if symptoms
persist beyond 10–14 days

• To assess deficits/rehab
progression/recovery of cognitive
and behavioral skills

School nurse Medical management/
case management

From initial injury through return-to-
play and return-to-learn; role usually
most often in a high-school setting

• Comfort and management of
medical needs

• In a high-school setting, this may
be the case management contact

Academic advisor Academic
management/case
management

From initial injury through return-to-
learn; continue follow-up with
student-athlete and instructors

• Provide information to instructors
on return-to-learn progression

•Help coordinate make-up of missed
work

Speech-language
pathologist

Receptive and
expressive cognitive and
speech skills

May serve as a resource in the short-
term for return-to-learn; more in-
volved after if cognitive skills do not
recover

• To manage speech, language, and
cognitive skills that may impact
various environments

Physical therapist Gross motor skills/
orthopedic needs

May serve as a resource in the
short-term for return-to-play; more
involved if other injuries

• To regain sport specific skills or
strength

Disability services/
resource specialist

Academic difficulties May serve as a resource in the
short-term for return-to-learn; may
need to be more involved if return-to-
learn is compromised for more than
the 10–14 days

• To help provide adaptive needs
or resources in the learning
environment

• Maybe a 504/individualized
education programs plan for K-12
school setting

• May be registered with disability
services for collegiate setting

Current Research: Concussion Vol. 4 No. 1/2017

SLP in Concussion Management Ketcham et al.e10



abilities. Additionally, a working understanding of different
levels of attention is an important place to start given that
concentration difficulty is a common issue following concus-
sion.12 For example, when asking a student to take notes
during class they are being asked to listen to the speaker while
simultaneously writing notes, this is considered a divided
attention task. Following full cognitive rest, if attention con-
tinues to be an issue knowing where attentional breakdowns
are occurring allows for modifications to be made. Also, it
sets up a framework to use to facilitate returning to indepen-
dence with tasks in an increasingly more “normal” setting
(see ►Table 2).18

Some other hallmark symptoms of concussion are head-
aches, confusion, slowed processing, and reaction to stimuli,
dizziness, vision changes, and memory problems. These can
also be impacted by task demand and environment and
should be monitored, and modifications applied when
needed. See►Table 3 for other modifications and treatments
to consider when implementing return-to-learn protocols

for student-athletes. In all cases, if symptoms are persisting
for more than 2 weeks to a month, additional resources
should be sought and consideration to include a 504 plan
(high-school) or a disability plan (college) should begin if
appropriate.

Active Management of Return-to-Learn

It is worth reiterating that return-to-learn is usually an on-
going process of introducing cognitive load after the initial
rest.1,8 If symptomsare exacerbatedwith increasing load, then
student-athletes are removed from that situation and told to
try again later or for a shorter time. The recommendation is
that once student-athletes return-to-learn, in a collegiate
setting, the ATwill then begin a return-to-play process which
is adding in progressing physical activity and monitoring
symptoms (►Fig. 1). In some cases, some early phases of
return-to-play may happen during the return-to-learn pro-
cess, but the priority should be to return to the classroomfirst.

Fig. 2 Cognitive hierarchy. (Created by Heather Aalbers, MS, CCC-SLP, Kris Gellert, OTR/L, C/NDT, and Karen Pulaski, MS, OTR/L based on the
work of Sohlberg and Mateer.18)

Table 2 Levels of attention based on work of Sohlberg and Mateer18

Attention level Goal skill Modification Main ideas

Divided attention Ability to respond to multiple
stimuli or tasks

Writing notes while a professor
lectures

Highest level of attention

Alternating attention Shifting attention between
two tasks

Read a section, answer questions,
go back to reading, answer more
questions then return to reading
and so on

Able to use mental flexibility

Selective attention Ability to ignore irrelevant or
distracting stimuli

Reading in the library or listening to
a professor in a lecture hall with
typical environmental noise

Sustained attention Ability to work in a quiet
environment

Reading or listening with no other
stimuli

Need to have to use working
memory

Focused attention Response to discrete visual,
auditory, or tactile stimuli

Attending to your name being
called

Lowest level of attention
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In a high-school setting, this may be less formalized or under
the supervision of a physician off-site or a school nurse on the
site since the presence of ATs in the high-school setting
varies.11 The problem with typical concussion management
protocols may be that we introduce cognitive or physical load
and remove if symptoms persist and maybe modifications to
actively manage would be more effective.

Active rehabilitation is currently being assessed in larger
clinical studies to determine if actively engaging student-
athletes in specific tasks related to their symptoms helps
them recover quicker.5–7 What we are suggesting is a similar
scaffolded model to follow for targeting cognitive symptoms
monitored by an ATor school nurse. One possibility is that can
we speed up recovery by providing active management using
more targeted support and structured strategies instead of
usinga passivemanagementmodelwherewe reintroduce and
remove as needed up to return-to-learn or referred out. This
proactive stance after the immediate cognitive rest may help
with recovery but will at least help relieve the impact on
mental health of a “wait and see” strategy.

As we have described, an SLP can provide scaffolded
activities related to attention, organization, and problem-
solving skills, and provide further guidance in a consultation
function if an individual is struggling to return-to-learn.12,13

Moving from a passive management to an active manage-
ment focused plan may speed up recovery at best, and at
worst give individuals tools to manage their new reality if
symptomspersist. In the literature, there is amodel of SLPs as
an integral part of an assessment protocol and additional
guidelines for recovery and referral of concussed indivi-
duals.13 SLPs may work closely with the ATs, school nurses,
team physicians, or personal physicians to help the student-
athlete return-to-learn, especially in a setting where SLPs are
on staff (i.e., high schools, and colleges with SLP programs).
The expertise of the SLP as it relates to return-to-learnwould
support the AT who is working with the student-athlete to
make sure they are ready to return-to-play and not risk
further injury. In addition to ATs not always being available,
they do not have cognitive rehab expertise. Thus providing
ATs, school nurses and/or physicians scaffolded activities for

cognitive function and recovery could help in symptom
monitoring and return-to-learn and return-to-play timing
more effectively.

Conclusion

This article aimed to make the case that concussion manage-
ment teams should consider including an SLP as part of their
concussion management team especially in settings where
an SLP is easily accessible (i.e., school setting, college settings
with SLP programs). SLPs have been trained with strategies
and interventions to target symptoms of concussions affect-
ing executive function. The aim of including an SLP and
providing intervention earlier in the recovery process is to
support student-athletes and their concussion management
team in the return-to-learn protocol leading to improve-
ments in recovery time, return to full activity, as well as the
quality of life and mental well-being.
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